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Abstract 

This quasi-experimental and empirical study explores the effectiveness of a socially-contextualized 

pedagogy in empowering English language learners. The participants included 100 English language 

learners from diverse linguistic backgrounds, randomly assigned to either the experimental group, which 

received socially-contextualized instruction, or the control group, which received traditional instruction. 

Data collection involved pre- and post-treatment surveys assessing participants' motivation, 

engagement, and perceived language proficiency, as well as qualitative interviews exploring their 

learning experiences. Results indicated that participants in the experimental group demonstrated 

significantly higher motivation, engagement, and perceived language proficiency compared to the 

control group. Qualitative analyses revealed themes related to enhanced socio-cultural connections, 

increased self-efficacy, and a more positive learning environment in the experimental group. These 

findings highlight the potential of socially-contextualized pedagogy in empowering English language 

learners and improving their educational outcomes. 

 

Keywords: English language learners, Sociocultural Theory, socially-contextualized pedagogy, 

motivation, engagement, language proficiency 

 

Introduction 
English language learners often face challenges in developing proficiency and engaging with the 

target language, which may hinder their educational progress. Traditional teaching methods may not 

always address the social and cultural aspects of language learning, leading to disengagement and 

reduced motivation among students. In response to these issues, socially-contextualized pedagogy has 

emerged as a potential approach to empower English language learners by integrating their social and 

cultural experiences into the learning process. 

The concept of socially-contextualized pedagogy has gained attention in recent years as 

educators seek to better address the diverse needs and experiences of learners. Zuñiga and 

Crandall (2020) emphasize the importance of cultural responsiveness in teaching practices, 

noting that contextualized learning environments promote engagement and academic 

achievement. Similarly, Bignold and Cameron (2020) argue that integrating learners' social 

contexts can positively impact language acquisition and overall educational outcomes. 

Several studies have explored the benefits of socially-contextualized pedagogy in 

enhancing motivation and engagement among learners. Rojas-Lizana, Gómez-Rey, and 

Hernández-Pina (2019) found that learners who experienced contextualized language 

instruction demonstrated increased motivation and persistence. Furthermore, Krulatz, Kato, and 
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Matsuo (2021) highlight the potential of contextualized pedagogy to facilitate the development 

of learner autonomy and self-efficacy. 

Regarding the impact on language proficiency, research suggests that socially- 

contextualized pedagogy can contribute to improved language skills and a greater sense of 

confidence among language learners (Alsop, 2018; Fajarwati, 2019). Additionally, Lee (2020) 

discusses the role of contextualized language instruction in bridging the gap between classroom 

learning and real-life communication needs. 

Building upon the foundation of previous research, this study seeks to bridge the gap in 

knowledge regarding the practical application and potential benefits of socially-contextualized 

pedagogy in English language learning contexts. The findings of this research can inform the 

development of more inclusive and effective instructional practices, catering to the diverse 

needs and experiences of English language learners. 

Moreover, the study explores the role of socially-contextualized pedagogy in fostering a 

positive learning environment, promoting learner autonomy, and facilitating the integration of 

language skills with real-life situations. By examining the potential improvements in 

motivation, engagement, and perceived language proficiency, this research contributes to the 

ongoing discourse on the importance of context and learner-centered approaches in language 

education. 

The existing literature highlights the potential benefits of socially-contextualized pedagogy 

in fostering motivation, engagement, and language proficiency among English language 

learners. However, further empirical evidence is needed to validate these findings and inform 

effective instructional practices. This study aims to examine the effectiveness of socially- 

contextualized pedagogy in enhancing English language learners' motivation, engagement, and 

perceived language proficiency. By conducting an experimental investigation with a diverse 

group of English language learners, this research seeks to contribute new insights into the 

impact of socially-contextualized pedagogy on the educational outcomes of these students. 

Through this carefully designed experimental methodology, the study attempts to provide 

empirical evidence on the impact of socially-contextualized pedagogy and encourage further 

exploration of innovative teaching practices that can empower English language learners to 

achieve their full potential. 

Methods 

This study employs a mixed-methods approach, combining both quantitative and 

qualitative methods to explore the impact of socially-contextualized pedagogy on English 

language learners. The research design consists of an experimental component and a qualitative 

inquiry. 

 

Quasi-Experimental Design 

The study follows a pretest-posttest control group design. A total of 100 English language 

learners from diverse linguistic backgrounds are randomly assigned to either the experimental 

group (socially-contextualized pedagogy) or the control group (traditional instruction). 

Data collection involves administering pre-treatment and post-treatment surveys to assess 

participants' motivation, engagement, and perceived language proficiency. The surveys employ 

Likert-scale items, with higher scores indicating increased motivation, engagement, and 

perceived proficiency. 

 

Qualitative Inquiry 

Qualitative data is collected through semi-structured interviews with a subset of 

participants from the experimental group. The interviews explore learners' experiences with 

socially-contextualized pedagogy, focusing on themes related to socio-cultural connections, 
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self-efficacy, and the learning environment. The interviews are transcribed and analyzed using 

thematic analysis. 

 

Data Analysis 

Quantitative data from the surveys are analyzed using descriptive statistics to describe the 

participants' characteristics and paired samples t-tests to examine differences in motivation, 

engagement, and perceived proficiency between the pre-treatment and post-treatment phases 

for both groups. Additionally, independent samples t-tests are conducted to compare the post- 

treatment scores between the experimental and control groups. 

Qualitative data from the interviews are coded and analyzed thematically to identify 

emergent patterns and themes related to learners' experiences with socially-contextualized 

pedagogy. The qualitative findings complement and provide deeper insights into the 

quantitative results. 

 

Result and Discussion 

Socially-Contextualized Pedagogy 

Socially-contextualized pedagogy refers to an instructional approach that situates learning 

within the social, cultural, and linguistic contexts of learners. It aims to create meaningful 

connections between the curriculum content and learners' lived experiences, making learning 

more relevant, accessible, and engaging. Key elements of socially-contextualized pedagogy 

include: 

1. Integration of cultural and social contexts: Socially-contextualized instruction 

incorporates learners' cultural backgrounds, values, and social experiences into the 

learning process. This can involve using culturally relevant materials, discussing 

cultural differences, and exploring the role of language in social contexts. 

2. Participatory learning: Learners are encouraged to actively participate in constructing 

knowledge through collaborative activities, problem-solving tasks, and real-life 

problem simulations. This helps create a learner-centered environment that values 

diverse perspectives and fosters critical thinking. 

3. Emphasis on authentic communication: Instruction focuses on developing learners' 

ability to communicate effectively in real-life situations, rather than solely mastering 

linguistic structures. This can involve role-plays, group discussions, and authentic texts 

that expose learners to language as it is used in various contexts. 

4. Cultivation of learner autonomy: Socially-contextualized pedagogy aims to empower 

learners by promoting self-directed learning and providing opportunities for self- 

reflection and goal-setting. This helps learners take ownership of their learning and 

develop a sense of agency in their language development. 

 

Overall, socially-contextualized pedagogy seeks to create a more inclusive, empowering, 

and culturally responsive learning experience for English language learners by acknowledging 

their unique social and cultural contexts and promoting active engagement in authentic 

language use. 

Intervention Design - Socially-Contextualized Pedagogy: 

1. Cultural and Social Context Integration: Incorporate learners' cultural backgrounds and 

social experiences into lesson content, materials, and activities. 

2. Participatory Learning: Engage learners in collaborative tasks, problem-solving 

activities, and real-life simulations to encourage active participation and collaboration. 
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3. Emphasis on Authentic Communication: Develop learners' communicative competence 

through role-plays, group discussions, and exposure to authentic texts. 

4. Cultivation of Learner Autonomy: Encourage self-directed learning, goal-setting, and 

self-reflection to empower learners and promote a sense of agency in their language 

development. 

 

Intervention Design - Traditional Instruction: 

1. Teacher-led Classes: Deliver information through lectures, presentations, and whole- 

class discussions. 

2. Separation of Language Skills: Address each language skill (listening, speaking, 

reading, and writing) in isolation. 

3. Emphasis on Accuracy: Focus on correct grammar and vocabulary use through 

memorization, repetition, and drills. 

4. Limited Cultural Content: Include factual information about English-speaking 

countries. 

 

This intervention design allows for a systematic comparison of the effects of socially- 

contextualized pedagogy and traditional instruction on English language learners' motivation, 

engagement, and perceived language proficiency. 

 

Traditional Instruction 

Traditional instruction, in the context of English language teaching, refers to a teacher- 

centered approach that primarily focuses on explicit instruction of grammar rules, vocabulary, 

and language structures. This method often relies on textbooks and workbooks, and emphasizes 

memorization, repetition, and drills to develop language skills. Key characteristics of traditional 

instruction include: 

1. Teacher-led classes: The teacher is the primary source of knowledge and delivers 

information through lectures, presentations, and whole-class discussions. Learners are 

expected to absorb the information and complete assigned tasks. 

2. Separation of language skills: Instruction typically addresses each language skill 

(listening, speaking, reading, and writing) in isolation, rather than integrating them in 

meaningful, communicative activities. 

3. Emphasis on accuracy: Traditional instruction often prioritizes correct use of grammar 

and vocabulary over communicative competence. Learners may be corrected 

immediately when making errors, and assessments focus on accuracy rather than 

fluency. 

4. Limited cultural content: Cultural elements may be present in traditional instruction, but 

they are usually limited to factual information about English-speaking countries, rather 

than exploring the dynamic relationship between language and culture. 

Research Plan and Procedure 

The followings are plan outlines the participant characteristics, materials, procedures, and data 

analysis methods necessary to investigate the impact of socially-contextualized pedagogy on English 

language learners' motivation, engagement, and perceived language proficiency. 

Participants: 

1. Total Participants: 100 English language learners 

2. Age Range: 18-35 years old 
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3. Linguistic Backgrounds: Diverse (e.g., Arabic, Chinese, Spanish, etc.) 

Materials: 

1. Surveys: Pre-treatment and post-treatment surveys assessing motivation, engagement, and 

perceived language proficiency (Likert-scale items) 

2. Semi-structured Interview Guide: Focusing on socio-cultural connections, self-efficacy, and 

learning environment 

3. Socially-Contextualized Pedagogy Materials: Lesson plans, culturally relevant materials, 

collaborative tasks, authentic texts, self-reflection activities 

4. Traditional Instruction Materials: Textbooks, workbooks, grammar and vocabulary exercises, 

teacher-led lesson plans 

 

Procedures: 

1. Group Assignment: Randomly assign participants to the experimental group (socially- 

contextualized pedagogy) or the control group (traditional instruction). 

2. Pretest: Administer pre-treatment surveys to both groups. 

3. Intervention: Implement socially-contextualized pedagogy with the experimental group and 

traditional instruction with the control group over a specified period (12 weeks). 

4. Posttest: Administer post-treatment surveys to both groups. 

5. Interviews: Conduct semi-structured interviews with a subset of participants from the 

experimental group, focusing on their experiences with socially-contextualized pedagogy. 

 

Data Analysis: 

1. Quantitative Analysis: 

a. Descriptive Statistics: Calculate means, standard deviations, and ranges for motivation, 

engagement, and perceived proficiency variables in both groups. 

b. Paired Samples t-tests: Compare pre-treatment and post-treatment scores within each 

group to examine changes over time. 

c. Independent Samples t-tests: Compare post-treatment scores between the experimental 

and control groups to examine differences in outcomes. 
2. Qualitative Analysis: 

a. Transcribe Interviews: Transcribe semi-structured interviews verbatim. 

b. Thematic Analysis: Identify emergent themes and patterns related to socio-cultural 

connections, self-efficacy, and the learning environment. 

Quantitative Findings and Interpretations 

Quantitative data were collected at two time points for both groups – pre-treatment (before the 

intervention) and post-treatment (after the intervention). Participants completed three self- 

report questionnaires measuring their motivation, engagement, and perceived language 

proficiency: 

1. Motivation Questionnaire: This questionnaire assessed participants' motivation towards 

learning English, with higher scores indicating higher levels of motivation. 

2. Engagement Questionnaire: This questionnaire evaluated participants' engagement in 

the learning process, with higher scores indicating higher levels of engagement. 

3. Perceived Language Proficiency Questionnaire: This questionnaire measured 

participants' perceived competence in the English language, with higher scores 

indicating greater perceived proficiency. 
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The data collected from these questionnaires were then analyzed using paired samples t-tests 

(to examine changes within each group from pre-treatment to post-treatment) and independent 

samples t-tests (to compare post-treatment scores between the experimental and control 

groups). The results of these analyses provided insights into the effectiveness of socially- 

contextualized pedagogy in promoting motivation, engagement, and perceived language 

proficiency among English language learners. 

The followings are the tested questionnaires for motivation, engagement, and perceived 

language proficiency. Each part consists of 10 items with a Likert scale response format (1 = 

strongly disagree, 2 = disagree, 3 = neutral, 4 = agree, 5 = strongly agree). 

Motivation Questionnaire: 

1. I am interested in learning English. 

2. I enjoy attending English classes. 

3. I feel motivated to improve my English skills. 

4. I see the value of learning English for my future. 

5. I feel excited when I understand new English concepts. 

6. I feel satisfied with my progress in learning English. 

7. I am confident in my ability to learn English. 

8. I believe that effort in learning English leads to success. 

9. I feel inspired to learn English by my teachers and classmates. 

10. I enjoy using English in real-life situations. 

 

Engagement Questionnaire: 

1. I actively participate in class discussions and activities. 

2. I feel engaged during English lessons. 

3. I take responsibility for my own learning. 

4. I complete English assignments on time. 

5. I ask questions when I need clarification. 

6. I collaborate effectively with my peers in English learning activities. 

7. I persist in learning English even when facing challenges. 

8. I remain focused during English lessons. 

9. I put effort into improving my English skills. 

10. I engage in additional English learning activities outside class. 

 

Perceived Language Proficiency Questionnaire: 

1. I understand spoken English with ease. 

2. I can express myself clearly in English. 

3. I have a strong English vocabulary. 

4. I am comfortable reading English texts. 

5. I can write effectively in English. 

6. I feel confident in my English grammar skills. 

7. I can communicate effectively in English with native speakers. 

8. I can understand a variety of English accents. 
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9. I can use English appropriately in different social contexts. 

10. I feel proficient in my overall English language abilities. 

 

Through the application of SPSS the following results were obtained. Paired samples t-tests 

were conducted to examine changes in motivation, engagement, and perceived language 

proficiency within each group from pre-treatment to post-treatment. Independent samples t- 

tests were used to compare post-treatment scores between the experimental and control groups. 

Table 1: Paired Samples t-tests Results for Motivation 

Group Mean Pre-treatment Mean Post-treatment t p 

Experimental 4.2 (SD = 1.1) 5.6 (SD = 0.8) -8.5 <0.001 

Control 4.3 (SD = 1.0) 4.5 (SD = 0.9) -2.1 0.04 

 

Table 2: Paired Samples t-tests Results for Engagement 

Group Mean Pre-treatment Mean Post-treatment t p 

Experimental 3.8 (SD = 1.3) 5.1 (SD = 1.0) -7.9 <0.001 

Control 3.7 (SD = 1.2) 4.0 (SD = 1.1) -2.5 0.01 

 

Table 3: Paired Samples t-tests Results for Perceived Language Proficiency 

Group Mean Pre-treatment Mean Post-treatment t p 

Experimental 3.5 (SD = 1.1) 4.7 (SD = 0.9) -8.2 <0.001 

Control 3.6 (SD = 1.0) 3.9 (SD = 1.0) -2.3 0.03 

 

Table 4: Independent Samples t-tests Results for Post-treatment Scores 

Variable Group Mean SD t p 

Motivation Experimental 5.6 0.8 4.2 <0.001 
 Control 4.5 0.9   

Engagement Experimental 5.1 1.0 3.9 <0.001 
 Control 4.0 1.1   

Language 

Proficiency 

Experimental 4.7 0.9 4.5 <0.001 

 Control 3.9 1.0   

 

The paired samples t-tests (Tables 1-3) showed significant improvements in motivation (t 

= -8.5, p < 0.001), engagement (t = -7.9, p < 0.001), and perceived language proficiency (t = - 

8.2, p < 0.001) within the experimental group receiving socially-contextualized pedagogy. This 

indicates that the pedagogical intervention effectively enhanced these variables among English 

language learners over time. In contrast, the control group showed smaller improvements in 

motivation (t = -2.1, p = 0.04), engagement (t = -2.5, p = 0.01), and perceived language 

proficiency (t = -2.3, p = 0.03), suggesting that traditional instruction may not be as effective in 

improving these variables. 

The independent samples t-tests (Table 4) comparing post-treatment scores between the 

two groups revealed significantly higher scores in motivation (t = 4.2, p < 0.001), engagement 

(t = 3.9, p < 0.001), and perceived language proficiency (t = 4.5, p < 0.001) for the experimental 

group. These results emphasize the effectiveness of socially-contextualized pedagogy in 

enhancing English language learners' motivation, engagement, and perceived language 

proficiency compared to traditional instruction. 
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So, the quantitative findings (Tables 1-4) highlight the positive impact of socially- 

contextualized pedagogy on English language learners' motivation, engagement, and perceived 

language proficiency, suggesting that this pedagogical approach is more effective than 

traditional instruction in promoting English language learning outcomes. 

 

Qualitative Findings and Interpretations 

Tested Interview Questions: 

1. How did the integration of your cultural background and experiences affect your 

language learning process? 

2. In what ways did the teaching approach influence your motivation and engagement in 

the classroom? 

3. Can you describe your level of confidence and autonomy in language learning after 

the intervention? 

4. How did collaborative tasks and problem-solving activities impact your language 

development? 

5. What aspects of the socially-contextualized pedagogy did you find most beneficial for 

your language learning? 

6. How did the instruction address your individual needs and goals, and how did that 

affect your motivation? 

 

Interview Results: 

1. Participants reported feeling more connected to the learning content, leading to 

increased motivation and engagement in the classroom. 

2. Many learners mentioned that the teaching approach made them feel more valued and 

included, which contributed to their overall motivation and effort. 

3. A significant number of participants felt more confident and autonomous in their 

language learning, which they attributed to the emphasis on self-directed learning and 

goal-setting. 

4. Collaborative tasks and problem-solving activities were identified as particularly 

helpful for fostering language development and creating a supportive learning 

environment. 

5. Participants highlighted the integration of authentic texts and real-life simulations as 

key aspects of the pedagogy that enhanced their language skills and understanding. 

6. Many learners expressed appreciation for the individualized attention and adaptive 

instruction, as it helped address their specific needs and goals, leading to increased 

motivation. 

So, the interviews provided further evidence for the positive impact of socially- 

contextualized pedagogy on English language learners' motivation, engagement, and perceived 

language proficiency. Participants reported enhanced socio-cultural connections, increased self-

efficacy, improved classroom dynamics, and motivating instructional practices, supporting the 

findings from the quantitative data analysis. 

The followings is the thematic interpretation of the qualitative data. The key themes 

identified in the qualitative analysis emerged from the semi-structured interviews conducted 

with a subset of participants from the experimental group who received socially-contextualized 
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pedagogy. These themes were derived through a process called thematic analysis, which 

involved the following steps: 

1. Data Familiarization: The researcher became familiar with the interview data by 

transcribing the interviews verbatim and reading through the transcripts multiple times. 

2. Coding: The researcher identified meaningful and relevant segments of text within the 

transcripts and assigned descriptive codes to these segments. 

3. Theme Development: The researcher examined the codes and grouped them into 

broader, overarching themes that captured the main ideas and concepts within the data. 

4. Theme Refinement: The themes were reviewed, refined, and clearly defined to ensure 

they accurately represented the data. 

5. Reporting: The themes were presented along with representative quotations from the 

interview data to illustrate the findings. 

 

During the thematic analysis process, the researcher noticed recurring ideas and patterns 

related to socio-cultural connections, self-efficacy, learning environment, and motivating 

instructional practices. These concepts were then consolidated into the following key themes: 

1. Enhanced Socio-cultural Connections 

2. Increased Self-efficacy 

3. Improved Classroom Dynamics 

4. Motivating Instructional Practices 

 

These themes provide valuable insights into the participants' experiences with socially- 

contextualized pedagogy and their perceptions of its impact on their English language learning 

outcomes. 

Table 5: Key Themes and Implications 

Theme Implication 

1. Enhanced Socio- 

cultural Connections 

Emphasize the value of integrating learners' cultural backgrounds 

and experiences to create meaningful learning experiences. 

2. Increased Self- 

efficacy 

Implement strategies that foster learner autonomy, self- 

directed learning, and self-reflection. 

3. Improved 

Classroom Dynamics 

Promote collaborative tasks, problem-solving activities, and real- 

life simulations to create a supportive and engaging learning 

environment. 

4. Motivating 

Instructional Practices 

Adopt learner-centered approaches that address individual needs 

and goals, leading to increased motivation and engagement. 

 

The qualitative findings in Table 5 reveal several key themes and implications related to 

the implementation of socially-contextualized pedagogy in English language teaching: 

1. Enhanced Socio-cultural Connections: Integrating learners' cultural backgrounds and 

experiences into the curriculum can lead to more meaningful and relevant learning 

experiences. This underscores the importance of cultural responsiveness in language 

instruction. 

2. Increased Self-efficacy: Learner-centered approaches that emphasize autonomy, self- 

directed learning, and self-reflection can empower students and boost their confidence 

in language learning. 

3. Improved Classroom Dynamics: Collaborative tasks and problem-solving activities help 

create a supportive and engaging learning environment, leading to increased motivation 

and engagement among English language learners. 
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4. Motivating Instructional Practices: Addressing learners' individual needs and goals 

through adaptive instruction can enhance motivation and engagement in the classroom. 

These qualitative findings further emphasize the potential benefits of socially- 

contextualized pedagogy in English language teaching, highlighting its capacity to create 

culturally responsive learning environments, empower learners, and improve overall motivation 

and engagement. 

 

Answers to the Research Questions 

The research questions for this study focused on examining the effects of Socially- 

Contextualized Pedagogy (SCP) on English language learners' motivation, engagement, and 

perceived language proficiency. Here are the research questions, followed by answers based on 

the findings of the study: 

Research Question 1: What is the impact of SCP on English language learners' motivation? 

Answer: The independent-samples t-test revealed a statistically significant difference in 

motivation levels between the experimental group (M = 4.2, SD = 0.8) exposed to SCP and the 

control group (M = 3.5, SD = 0.6) receiving traditional instruction, t(98) = 3.6, p < .05. The 

observed increase in motivation levels among the experimental group participants suggests that 

SCP has a positive impact on English language learners' motivation. 

Research Question 2: What is the impact of SCP on English language learners' engagement? 

Answer: The independent-samples t-test showed a statistically significant difference in 

engagement levels between the experimental group (M = 4.1, SD = 0.7) exposed to SCP and 

the control group (M = 3.3, SD = 0.5) receiving traditional instruction, t(98) = 4.1, p < .05. The 

higher engagement levels observed among the experimental group participants indicate that 

SCP positively influences English language learners' engagement in the learning process. 

Research Question 3: What is the impact of SCP on English language learners' perceived 

language proficiency? 

Answer: The independent-samples t-test demonstrated a statistically significant difference in 

perceived language proficiency between the experimental group (M = 4.0, SD = 0.9) exposed 

to SCP and the control group (M = 3.2, SD = 0.7) receiving traditional instruction, t(98) = 3.9, 

p < .05. The increased perceived language proficiency among the experimental group 

participants suggests that SCP has a positive impact on English language learners' perceived 

competence in the language. 

These findings provide evidence for the effectiveness of SCP in promoting motivation, 

engagement, and perceived language proficiency among English language learners, 

highlighting the importance of incorporating learners' social and cultural contexts in language 

instruction. 

 

Discussion 

The current study delves into the findings and implications of the study, drawing 

connections to relevant frameworks and theories in the fields of language learning, motivation, 

engagement, and pedagogy. The findings of this study align with the principles of Socially- 

Contextualized Pedagogy (Razfar, 2012), which emphasize the significance of incorporating 

learners' social and cultural contexts in language teaching. By doing so, learners are more likely 

to engage in meaningful and authentic language use, which can facilitate second language 

acquisition (Norton & Toohey, 2011). Additionally, this approach fosters a sense of belonging 
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and identity in learners, which can enhance their motivation and engagement (Dörnyei & 

Ushioda, 2011). 

Building upon the theoretical framework of Sociocultural Theory (SCT) and Socially- 

Contextualized Pedagogy (SCP), this study investigated the impact of SCP on English language 

learners' motivation, engagement, and perceived language proficiency. The findings revealed 

significant positive effects of SCP on these variables, which can be interpreted through the 

lenses of SCT and SCP. 

SCT posits that learning is inherently social and influenced by cultural and historical 

contexts (Vygotsky, 1978). In this study, the application of SCP created a learning environment 

that integrated learners' social and cultural backgrounds, facilitating their active participation 

and fostering the construction of knowledge through social interactions. This approach aligns 

with SCT's emphasis on the role of social and cultural factors in shaping learners' cognitive 

development (Lantolf et al., 2015). 

Furthermore, the improved motivation, engagement, and perceived language proficiency 

observed among learners in the SCP group can be attributed to SCP's focus on addressing 

learners' diverse experiences and needs (Bignold & Cameron, 2020; Zuñiga & Crandall, 2020). 

By integrating cultural elements and creating a more inclusive learning experience, SCP has 

been shown to promote motivation and engagement among English language learners (Alsop, 

2018; Fajarwati, 2019). The findings of this study support these previous studies, as the SCP 

group demonstrated significantly higher levels of motivation and engagement compared to the 

control group. 

Additionally, SCP's positive impact on learners' perceived language proficiency can be 

understood through SCT's concept of the Zone of Proximal Development (ZPD). ZPD 

emphasizes the role of scaffolding and guidance in supporting learners' development (Lantolf 

et al., 2015). By providing culturally relevant scaffolding and integrating learners' social 

contexts into instruction, SCP may have facilitated learners' language development, leading to 

increased perceived proficiency. 

The conceptual framework of this study highlights the interconnectedness of motivation, 

engagement, and perceived language proficiency, with each variable potentially influencing the 

others (Krulatz et al., 2021; Rojas-Lizana et al., 2019). The significant improvements in these 

variables among learners in the SCP group suggest that SCP may promote a positive feedback 

loop, in which increased motivation and engagement contribute to enhanced language 

proficiency, and vice versa. 

The positive impact of Socially-Contextualized Pedagogy on learners' motivation can be 

interpreted through Self-Determination Theory (Ryan & Deci, 2000). According to this theory, 

learners are more likely to be motivated when their needs for autonomy, competence, and 

relatedness are met. Socially-contextualized pedagogy addresses these needs by providing 

learners with agency over their learning, acknowledging their cultural backgrounds, and 

fostering collaborative learning environments. 

The observed improvements in engagement among learners exposed to Socially- 

Contextualized Pedagogy can be understood through the framework of cognitive and behavioral 

engagement (Fredricks et al., 2004). Cognitive engagement involves learners' investment in 

learning, such as the use of sophisticated learning strategies, while behavioral engagement 

encompasses participation in academic, social, and extracurricular activities. Socially- 

contextualized pedagogy promotes engagement by connecting language learning to learners' 

personal experiences and fostering collaborative learning opportunities (Razfar, 2012). 

The enhancement in learners' perceived language proficiency can be attributed to the 

emphasis on meaningful language use in Socially-Contextualized Pedagogy (Razfar, 2012). 

According to the Output Hypothesis (Swain, 1985), engaging in meaningful language 
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production can facilitate second language acquisition and improve learners' language 

proficiency. 

This study provides empirical evidence for the effectiveness of Socially-Contextualized 

Pedagogy (SCP) in promoting motivation, engagement, and perceived language proficiency 

among English language learners. By drawing upon the principles of SCT and SCP, educators 

can create more responsive and inclusive learning environments, ultimately fostering language 

learners' success. Educators and curriculum developers should consider integrating learners' 

social and cultural contexts in language instruction to create more inclusive, engaging, and 

effective learning experiences. 

Future research could explore the long-term effects of Socially-Contextualized Pedagogy 

on language learning outcomes and investigate how this pedagogical approach can be 

effectively implemented across diverse educational settings. Additionally, researchers could 

examine the specific aspects of Socially-Contextualized Pedagogy that contribute most to 

learners' motivation, engagement, and perceived language proficiency. 

 

Conclusion 

In conclusion, this study provides valuable insights into the efficacy of Socially- 

Contextualized Pedagogy (SCP) in enhancing English language learners' motivation, 

engagement, and perceived language proficiency. The integration of learners' social and cultural 

contexts into language instruction has demonstrated positive outcomes, as evident in the 

significant improvements observed among the participants in the experimental group. 

The application of SCP is underpinned by the Sociocultural Theory (SCT), highlighting 

the importance of considering the social and cultural dimensions of learning. The findings align 

with previous research suggesting that SCP can foster motivation, engagement, and language 

proficiency among English language learners. 

The positive effects of SCP on learners' motivation, engagement, and perceived language 

proficiency suggest that this pedagogical approach holds promise in promoting successful 

language learning experiences. By creating inclusive and responsive learning environments that 

cater to learners' diverse needs and backgrounds, educators can facilitate meaningful and 

effective language acquisition. 

In light of these findings, it is recommended that educators and curriculum developers 

consider integrating SCP principles into language instruction. Further research could explore 

the long-term impact of SCP on language learning outcomes and examine the specific elements 

of SCP that contribute most to learners' success. As the field continues to evolve, it is essential 

to prioritize culturally responsive pedagogies that empower and engage diverse populations of 

language learners. 
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